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1. Introduction

This document is produced in line with the legal framework determined by the decision-
making bodies of the European Schools such as

General Rules of the European Schools
https://www.eursc.eu/BasicTexts/2014-03-D-14-en-10.pdf

Policy on the Provision of Educational support in the European Schools
https://www.eursc.eu/Documents/2012-05-D-14-en-10.pdf

Provision of Educational Support in the European Schools-Procedural document
https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf

These guidelines also take on board the recommendations highlighted in the

Report on Inclusive Education in the European Schools
https://www.eursc.eu/Documents/2018-09-D-28-en-4.pdf

and outcomes from the

Evaluation Report on the Implementation of the Educational Support Policy in the European
Schools https://www.eursc.eu/Documents/2018-09-D-53-en-4.pdf

It also considers the implementation of priorities of the Action Plan Educational Support and
Inclusive Education https://www.eursc.eu/Documents/2018-12-D-34-en-5.pdf

The aim of this document is to provide a framework for all the partners in education in the
European School Munich (ESM). It is designed to support parents in understanding the
School’s concept of Educational Support and ensures that decisions concerning Educational
Support are made in the best interest of the student. The implementation of these guidelines
will be reviewed annually to ensure that the content is adhered to and relevant. It will be
updated regularly in line with official changes issued by the Joint Teaching Committee and
the Decision of the Board of Governors.

For the purposes of this document the definition of ‘special educational needs’ is as follows:
Respecting the diversity of children is one of the key elements of the European Schools. This
means special support for children whose development, growth and learning have been affected
by illness, disability, reduced functional ability, psychological problems or exceptional talent.

2. Background

The European Schools offers a multilingual and multicultural framework where the primacy of
the student’s dominant language is preserved to the greatest extent possible. It offers only one
type of general education that, according to Article 4.7 of the Convention of the European
Schools, should include "“measures to facilitate the reception of children with special educational
needs”. This unique academic path, with cognitive and abstract learning, is validated by the
acquisition of a European Baccalaureate Diploma. Different types and levels of Support have
been set up in order to provide appropriate Support to students with specific learning needs
and difficulties in order to enable them to develop and progress according to their potential and
integrate successfully, while accessing the standard curriculum as much as possible.
Differentiation is the foundation of any education targeting the needs of student; it is essential
for all students, not just those who need Support. Differentiated instruction must take place in
the classroom, and every European School teacher bears this in mind when considering our
students’ needs.

3. Inclusive Education

Inclusive Education is the guiding principle of the European Schools, which serve a diverse and
mobile pupil population and offers diverse/flexible teaching and learning approaches adapted
to children with different learning profiles. The European Schools work together with the
families as from the admission to ensure that the individual needs of every child requiring
reasonable accommodation, the provision of support, or challenge are met in order to help
them to achieve their full potential. Different forms and levels of support are provided, designed
to ensure appropriate help and equal opportunities for all the pupils, including those having
special educational needs, experiencing difficulties at any point in their schooling or gifted ones
in order to allow enable them to develop and progress according to their potential.
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4. The School’s inclusive approach

The European School Munich (ESM) advocates a 'whole school approach' to Special Educational
Needs which involves all the staff adhering to a model of good practice. It encompasses a
process of reflection, planning and review of policies and practices and includes an evaluation
of how pupils with Special Educational Needs are identified by the School, the interventions
that are put in place to meet their needs and how the outcomes of those interventions are
measured and monitored. This approach places the child at the centre of the process and it
involves collaborative action taken by the school community (in consultation with parents and
teachers) to improve student learning, behavior and well-being. It is about creating a secure,
accepting, collaborating, stimulating community in which everyone is valued.

One of the main aims of the educational support programme is toward a more inclusive
environment bearing in mind that the system is at present a single academic pathway that
leads to the European Baccalaureate. Inclusive education is a process of addressing and
responding to the diversity of needs of learners. It involves removing barriers so that each
learner will be enabled to achieve the maximum benefit from his/her schooling. Inclusion aims
towards enabling teachers and learners to feel comfortable with diversity and to see it as a
challenge and enrichment of the learning environment rather than a problem. Inclusive
education is a process and it involves a particular emphasis on those groups of learners who
may be at risk of marginalisation, exclusion or underachievement.

Through adopting the 'whole school approach', ESM can cater for students with diverse needs
in @ more comprehensive manner. The central aim is for a child-centered education for life in
the wider world beyond the School, incorporating the European dimension. Our common goal
is to ensure that each pupil develops his/her full potential in an inclusive environment. It
ensures that all learners have the necessary skills and attitudes to be active citizens and to
succeed at work and in society.

5. Differentiated teaching and learning

Differentiation is the process whereby teachers adapt what they teach and how they teach in

order to meet the needs of the learners of different levels of ability, needs, interests and types.

Given the diverse student needs in all regular classroom teachers cannot expect all students to

attain the same academic standard. Differentiation forms the basis of all good and effective

teaching. It is essential not only for students requiring support but for all. Differentiation

designed to meet the needs of all students is the responsibility of every teacher working in the

School and should take place in the classroom. It ensures that in the planning and delivery of

lessons, the individual learning styles of students are considered. Effective teaching should

include meeting the needs of:

o students with different learning styles

e students studying in a language section which does not correspond to their dominant
language

¢ students arriving late into the system who have followed a different curriculum and/or
whose knowledge and skills show gaps

e students with mild learning difficulty

¢ students who have a diaghosed special educational need

e gifted and talented students

It presupposes the use of differentiation as a primary strategy for teachers in order for them

to enable students to access the curriculum through differentiated design of.

¢ learning content

* |earning style

e amount of work

* |earning pace

e |earning locations

e organisational settings (e.g. pairwork, small group work, whole class work)

e self-directed learning

All class teachers are expected to differentiate in their class in advance of applying for support

for one of their students. Delineating children’s educational and developmental needs is crucial

before making decision about provision. Assessment lies at the heart of identification and

diagnosis.



6. Early identification of special educational needs

Early identification of students’ learning abilities and needs is at the basis of quality education.
Knowing and identifying the early warning signs that put young children at risk for learning
disabilities and understanding typical developmental milestones helps with early diagnosis and
intervention. In the process of Early Identification family cooperation is crucial. In the case of
entering the European Schools system, families should provide relevant information in the
enrolment process to allow the School to respond to the student’s learning profile. Following
the Framework and Procedure for Early Identification of Pupils’ Abilities and Needs (2021-01—
D-29), the ESM has specific guidelines in place to observe and assess the new student’s
competencies and learning development.

Procedure to provide appropriate classroom supports and services to allow provision of

adequate, individualised and personalised support:

e General observation: Educators (Parents, class/subject teachers, Educational Support
team, other School’s professionals) observe a child’s learning development to identify
learning pattern and signs of difficulty

e Screening: The School’s professionals (class/subject teachers, support team, nurses,
psychologists and external experts or services) conduct a screening of different areas of
the child’s functioning to identify a pupil who may have difficulties/disabilities

e Comprehensive Evaluation: Based on the information collected in the development of the
previous phases, a comprehensive evaluation by external experts might be needed to
understand the pupils’ specific learning difficulties

7. Early intervention

The use of early intervention helps mitigate the development of learning, social and emotional
difficulties and it is considered a vital component of the ESM Kindergarten programme. There
is a close relationship fostered with the local ‘Frihférderstelle’ who on occasions (and with
parental permission) support the child within the Kindergarten to bridge gaps in the area of
language, social skills and motor skills. The concept of the " Respect Flower’ is a vital component
to developing appropriate relationships based on mutual respect along with the associated
weekly assemblies and mottos of the week.

A speech therapist is also available at the beginning of the academic year to perform a baseline
assessment on all pupils whose parents agree. For those identified with speech and language
issues, speech therapy is recommended either outside the School or through the Tripartite
Agreement (see chapter 15).

Children are also closely observed for age appropriate development in the areas of
concentration, motor skills, stamina and social skills. The School Psychologist and/ or
Educational Support Coordinator also visits all the classes in Kindergarten to observe the
children and makes recommendations to parents where appropriate. The School Psychologist
is in close contact with Educational Support Coordinator, the Kindergarten coordinator and the
Deputy Director.

8. Types of Educational Support

The first step outlines a process for identifying pupils’ educational needs using the Continuum
of Support. This framework recognises that special educational needs occur along a continuum,
ranging from mild to severe, and from transient to long term and that pupils require different
levels of support depending on their identified educational needs. Using this framework helps
to ensure that interventions are incremental, moving from class-based interventions to more
intensive and individualised support, and that they are informed by careful monitoring of
progress.



9. Educational Support in the Kindergarten/Primary

9.1 General Support: a short-term support

Kindergarten

Information/Procedure

In Kindergarten, pre-school pupils may attend General Support to assist them in acquiring
the skills necessary for year one Primary. The Support Teacher for each class is introduced
to the arents of the Kindergarten children at the first parent’s evening in September. This
Support Teacher will support the class teacher in realising the objectives set for given
learning areas.

Groups are organised vertically (students from different classes in one section) and
horizontally (students from different section) by focusing on the needs of the students
concerned. Groups are kept small and are usually between 2-7. This form of support is given
both in/outside the classroom.

Admission

Pupils are selected based on the discretion of the class teacher and the groups change
regularly based on the desired learning outcome of the session

Documentation

There are no official documents kept or filed on these pupils.

Primary cycle

Information/Procedure

In Primary School, General Support concerns any pupil who may experience difficulties in a
particular aspect of a subject or who may need to ‘catch up’ for example, due to late arrival
in the School or illness or because he/she is not studying in his/her dominant language-
Pupils may also need additional help with acquiring effective learning strategies or study
skills.

Groups are organised vertically (students from different classes in one section) and
horizontally (students from different section) by focusing on the needs of the students
concerned. Groups are kept small and are usually between 2-7. This form of support is
given both in/outside the classroom.

Admission

e The class teacher is given a list of pupils in his/her class at the beginning of the year of
the pupils who attended for General Support the previous year.

e The class teacher then has until the end of the month of September to agree with this
list or to make the relevant changes.

e Parents can also request for General Support for their child from the class teacher.

e The new list is then drafted and a parent letter is sent to the Parents/legal
representatives. The Parents/legal representatives have the right to refuse this support.

e Once the class teacher has the completed forms the group is established and General
Support begins.

e The Parents are informed in the letter where and when this will take place and with whom.

e If there is any new pupil on the support list the teacher needs to write a request form in
consultation with the support teacher.

Documentation

e A parent letter

e A request form

e A group learning plan is drafted and the Support Teacher works in line with objectives
set out in the teaching plan.
A biannual review based on the objectives set




9.2 Moderate Support: a medium-term support for students with mild
learning difficulties or in need of a more targeted support

Kindergarten

Information/Procedure

Every case is individual and a decision on what form the support takes varies based on
discussion with all parties involved. A pupil receiving Moderate Support follows the standard
curriculum and is assessed according to the given criteria and learning objectives for his/her
class.

The methods of assessment used by the subject teacher may be adapted and special
arrangements may be considered appropriate.

This support is given to small groups of pupils with similar needs or, where appropriate, to
individual pupils in or outside the classroom depending on the individual needs of the pupil.

Admission

The pupils in need of Moderate Support are identified at the end of the class council in June.

Documentation

e A parent letter

e A request form

e An individual learning plan is drafted and the support teacher works in line with
objectives set out in the teaching plan and it is strategy focused.

Primary cycle

Information/Procedure

Every case is individual and a decision on what form the support takes varies based on
discussion with all parties involved. A pupil receiving Moderate Support follows the standard
curriculum and is assessed according to the given criteria and learning objectives for his/her
class.

In the Primary School it is for those who may need additional help with acquiring effective
learning strategies or skills and is usually reserved for pupils with Dyslexia, Dyscalculia, or
concentration disabilities.

The methods of assessment used by the subject teacher may be adapted and special
arrangements may be considered appropriate.

This support is given to small groups of pupils with similar needs or, where appropriate, to
individual pupils in or outside the classroom depending on the individual needs of the pupil.

Admission

e In most instances a pupil who presents for Moderate Support is usually a pupil who has
been on General Support but progress has been minimal.

e Parents or class teachers can request Moderate Support and the request is made to the
Educational Support Coordinator.

e In some cases, a psychological report is recommended.

e This form of support usually involves a meeting with the class teacher and the Educational
Support Coordinator in advance of the support being granted.

e The Parents fill out the letter sent to them and the group or session is established.

e The Parents are informed in the letter where and when this will take place and with whom.

Documentation

e A parent letter

e A request form

e Anindividual learning plan is drafted and the support teacher works in line with objectives
set out in the teaching plan and it is strategy focused.

e A biannual review based on the objectives set




9.3 Intensive Support type B (ISB): a short term designed for pupils
without assessed special educational needs

Kindergarten

Information/Procedure

It is mainly used for intensive language support in L1. It takes place outside the classroom.

Admission

This is only for the cases that need both speech and language input. Most children who come
to the Kindergarten get the language support they need in their class as it is seen as one of
the focus areas for Early Intervention.

Documentation

e An email to parents informing them that their child is entitled to ISB

e A request form

e Anindividual learning plan is drafted and the support teacher works in line with objectives
set out in the teaching plan

Primary cycle

Information/Procedure

In Primary School, it is mainly used for intensive language support in L1 and in L2. It takes
place outside the classroom.

Admission

e The ISB teacher informs the Parents of new pupils who are enrolled in the School without
prior (or limited access) to the language section they are going into and/or the L2 that
their child is entitled to ISB.

e The Parents agree to the support or refuse it in the parent letter.

e Either way the Parents are expected to support their child in improving the language
competency by providing support in the language also outside of School.

e Once the pupil has reached the desired standard the pupil no longer attends ISB and s/he
returns to class and it monitored.

Documentation

e A parent letter

e An Individual Learning Plan is drafted and the Support Teacher works in line with
objectives set out in the teaching plan

e A biannual Review based on the objectives set (depending if the student needs one or
two semesters to achieve the desired result)




10. Educational Support in the Secondary cycle

10.1. General Support

General Support

Information/Procedure

General Support is provided for students who need to catch up in general or who may
experience difficulty in a particular aspect of a subject where differentiation in the classroom
is not sufficient. Such support is normally given outside the classroom, to small groups with
a maximum of 10 students. General Support is short or long term. Groups are organised
vertically (students from different classes in one section) and horizontally (students from
different section) by focusing on the needs of the students concerned. General Support can
be offered in the subjects L1, L2, L3 and Mathematics. General Support is provided from S1
to S5. If a student requires support in other subjects the Parents of the student will be
informed by the subject teacher and it will be recommended to the parent of the student to
organise Educational Support outside the School on a private basis. Also, exceptions can be
made by short term courses in other subjects and years.

e General Support will be provided from autumn and finishes beginning of June of the
school year. Courses can also be offered on a later date or stopped earlier, after
consultation with subject and Support Teachers.

e In September/October the subject teacher will fill out/ sign an official Support Request
Form and will talk to the student and his/her parents about the offer.

e General Support is organised for students during their free periods.

e The Educational Support Coordinator completes an information letter to the Parents of
the student recommended for support. This letter informs the Parents and the student
date/time/teacher of support lessons.

e Once all the documents have been completed and signed, the student is registered for
General Support and his attendance is recorded in the School Management System
(SMS).

e Registration for Educational Support in the Secondary School is the responsibility of the
Educational Support Coordinator and these lists are regularly updated and amended.

e Support Teachers write a Group Learning Plan (GLP) in consultation with the subject
teacher (bearing in mind the subject teacher’s planning documents) based on the needs
of the individuals in the group and the competencies that need to be met. This is an
internal, working document based on the objectives set out in the Request Form. It
encompasses the aims that are set, the strategies and resources required.

e The GLP is written once a year in autumn or winter (and on certain occasions twice
depending on the Support Teacher and the needs of the students).

e This GLP document can be discussed with the Parents of the student if requested by
either party.

e All students receive a Review, which is included in their semester reports and/or interim
reports. In addition, personal information meetings between the Support Teacher and
parents can be arranged if required.

e Documents are treated confidentially.

o If a student is taken off support this is noted at the class conference and also noted in
the student’s support file. It is the responsibility of the support teacher or the subject
teacher to inform the Parents. The student is then taken off the registration list by the
Educational Support Coordinator.

Admission

It is normally the subject teacher who decides if a student needs support. The Parents may
also request it by writing a letter of request or an e-mail to the subject teacher or to the
Educational Support Coordinator. Requesting support does not guarantee that the student
will receive it. Students can be added at any time and the names of those in attendance will
be registered in the School Management System (SMS).

Documentation

. Support Request Form
. Letter of information to the Parents
. Planning document

° Review which is included in their semester reports and/or interim reports.




10.2 Moderate Support

Moderate Support

Information/Procedure

Moderate Support can be provided for students in need of more targeted support or those
with a moderate learning difficulty e.g. dyslexia or dyscalculia or for those who may need
additional help with acquiring effective learning strategies or skills. Groups are organised
vertically (students from different classes in one section) and horizontally (students from
different section) by focusing on the needs of the students concerned. Such support should
be given in or outside the classroom and will be organised in small groups with a maximum
of 3-4 students.

The procedure for Moderate Support is the same as for General Support in terms of how the
lessons are organised but the students selected for Moderate Support are selected jointly by
the Educational Support Coordinator of the Secondary School. Subject teachers and Support
Teachers are also often involved in this selection and the student’s report plays a pivotal role
also.

For the group or individual, an Individual Learning Plan (ILP) or Group Learning Plan (GLP)
will be written by the support teacher after consultation with the subject teacher.

Admission

Teachers may request Moderate Support. If parents/legal representatives believe their child
needs support, it is very important that the issue is discussed with the subject teacher in the
first instance. It is very important to have the subject teacher’s recommendation for support,
since the subject teacher has to work in close collaboration with the Support Teacher. All
requests need to have a clear justification based on facts and evidence. Recommendations
contained in a medical/psychological, psycho-educational or multidisciplinary report (see
Annex) are taken into consideration when such a report is presented to the Educational
Support Coordinator. Moderate Support is given from S1 to S5, and in S6 and S7 to students
who have received Moderate Support in previous years and still require it based on the
professional opinion of his/her subject teacher, support teacher and the Educational Support
Coordinator.

Documentation

The same documentation applies for Moderate Support as for General Support:

. Support Request Form

o Letter of information to the Parents

. Planning document

. Review which is included in their semester reports and/or interim reports.

10.3 Intensive Support type B (ISB)

Intensive Support type B (ISB)

Information/Procedure

In certain circumstances the School may decide to provide Intensive Support type B for a
student or a group of students without diagnosed Special Educational Needs, for example, in
the form of Intensive Support for a student or group of students who are unable to access
the standard curriculum. This support is normally applicable to students who are new to the
School and need language support.

It can also be essential that the Parents of the student organise support outside of School.
The same procedure and documentation apply as for General/Moderate Support.

For the group or individual, an Individual Learning Plan (ILP) or Group Learning Plan (GLP)
will be written by the support teacher after consultation with the subject teacher.

Admission

Students who are in this category are referred to the Educational Support Coordinator by
teachers, parents/legal representatives or educational advisors.

Documentation

The same documentation applies for General/ Moderate Support.




11. Intensive Support type A (ISA)

Kindergarten/ Primary cycle/ Secondary cycle

Information/Procedure

Intensive Support type A (ISA) is offered to a pupil with more than one learning difficulty. It
is granted after a SAG meeting and the basis of the discussion is a
medical/psychological/multi-disciplinary report which (once the pupil is accepted onto the
programme) is updated every two years.

Support measures can include any or all of the following:

1-1 support based on objectives set on an Individual Learning Plan (ILP)
Support in/outside the classroom

access to an assistant

modified programme /changes to the timetable

if the pupil is not promoted they have the possibility to progress with their class
special arrangements (see chapter 12)

Admission

e The ISA pupil is admitted onto the programme after a Support Advisory Group (SAG)
meeting.

e The School Advisory Group (SAG) meets officially once a year to evaluate, initiate, renew
or terminate the Intensive Support Agreement (see Annex).

e When deemed necessary, usually decided by the Educational Support Coordinator in
consultation with the Deputy Director and/or Director, or the Parents of the student, a
meeting of the Support Advisory Group, in either plenary or restricted session, may be
held at any point during the school year to discuss the student, to evaluate the support
and/or amend the Intensive Support Agreement.

e The Support Advisory Group meets officially before Easter to discuss the students in
Kindergarten and Primary School students and after Easter to discuss the Secondary
School students.

e The School issues invitations to all the parties involved outlining those that will be present
at the meetings and the agenda for each meeting.

e Parents are encouraged to invite external experts who are working with the student in
an educational context.

e For some individual cases the SAG meetings are multidisciplinary in nature.

e The SAG meeting is chaired by either the Deputy Director or the Educational Support
Coordinator.

e The Inspector of the European School System in charge of Educational Support may be
present at some of the meetings.

e The School Psychologist and/or the Educational Advisor are present if requested to be
there by the Educational Support Coordinator.

e The student’s Individual Learning Plan (ILP) is discussed along with the time allocation,
special arrangements and if a Tripartite Agreement is deemed necessary. This forms the
basis of the Intensive Support Agreement. Other forms of support are also discussed if
applicable and, on some occasions, the need for a support assistant for the student.

e The Intensive Support Agreement and the Individual Learning Plan can be written in
English, French or German.

e Some students receiving ISA will be on an adapted curriculum and this is further
elaborated on in the Individual Learning Plan.

e Once consensus has been reached the Intensive Support Agreement and the student’s
Individual Learning Plan are signed by all present.

e Minutes of each meeting are taken by the pedagogical secretary.

e The planning part of the document is sent the following September/October as it involves
a new academic year.

10



e Following the signing of the Intensive Support Agreement the Educational Support
Coordinator organises which teachers will be taking the agreed students for the coming
year and any other arrangements agreed at the meeting.

e This Intensive Support Agreement is valid for one school year only.

e The Educational Support Coordinator summarises the outcomes of all the meetings and
informs the Deputy Directors of both cycles.

e The Educational Support Coordinator drafts the table with the names of all the students
receiving Intensive Support type A, their diagnosis and the special arrangement agreed
for them if applicable. This is then disseminated to school staff (once the Parents agree
that the name and diagnosis of their child is available to the teachers who teach their
child).

e In September the Educational Support Coordinator informs all teachers teaching the
students receiving Intensive Support type A of the diagnosis and suggests strategies for
assisting the student if applicable.

e The School endeavours to provide an inclusive environment for all its students. In
exceptional cases, when the School cannot provide an appropriate education for a
student it can declare itself unable to meet the needs of the student. In such cases, the
Director takes the final decision, taking the SAG’s opinion into account.

Documentation

e Intensive Support Agreement
e Two Reviews (one in written form in January/February) and the other is the oral
contribution at the SAG meetings

11




12,

Special Arrangements

Some students may need Special Arrangements in order to allow a student access to the
standard curriculum.

They are not intended to compensate for lack of ability, but to allow a student to achieve
his/her potential in the fairest conditions possible.

Special Arrangements can only be authorised when they are clearly related to the student’s
diagnosed physical, educational and/or psychological need(s).

Special Arrangements can be granted to pupils who have no support lessons.

When assessing the student (on promotion), the teacher uses the same standards of
assessment (Chapter IX, General Rules) regardless of whether a student has a diagnosis
or if s/he receives Special Arrangements or not.

Special Arrangements include changed or additional conditions during the written and/or
oral examinations.

A request by teachers or parents/legal representatives should be made to the Educational
Support Coordinator in the case where a student would benefit from a Special Arrangement
in order to compensate for a physical or learning difficulty or other special need.

More than one arrangement can be applied for.

All students receiving Special Arrangements require a medical/psychological/psycho-
educational and/or multidisciplinary report (see Annex)) explaining the justification for the
Special Arrangement/s.

Each application will be treated on its own merit. The Deputy Director takes the final
decision whether or not to allow for special arrangements (in S1 to S5), and to define for
which subjects these can be used.

Special Arrangements for the BAC cycle (year S6 and S7) are applied for in year S5
(deadlineis in October for S5) and, again, the Parents/legal representatives of the students
receiving already such Special Arrangements will be informed by the School well in advance
of the deadline in order to present an updated medical, psychological, psycho-educational
and/or multidisciplinary report valid for the BAC cycle (year S6 and S7). The report should
not date back more than two years from the date of the time of application for Special
Arrangements in S5. A report that has expired can be updated rather than a new
assessment carried out.

Some Special Arrangements for the BAC cycle (year S6 and S7) may be granted by the
School (after informing the Central Office of the European Schools) and others will be
decided upon by the Office of the Secretary-General of the European Schools (OSGES).
Once a decision has been taken by the OSGES, there is no form of appeal that can be made
either by the School or the Parents/legal representatives.

If a new student comes to the School in S5, S6, or S7, exceptions can be made by way of
Special Arrangements, if there is a diagnosed physical, educational and/or psychological
need(s). However, in the Baccalaureate (BAC) cycle it is always the OSGES who needs to
decide on whether Special Arrangements are given or not.

The medical/psychological/psycho- educational and/or multidisciplinary report provided
must be translated into English, French or German.

Normally such assessment reports include tests. The assessment must specify the
techniques and the tests used to define the specific difficulties of the student. This
assessment must also include the academic positioning of the pupil with regard to average
scores. It is very important for the assessment report to include results of tests and not
solely the names of tests carried out. The recommendations for Special Arrangements must
be defined in a precise manner (e.g., additional time, use of computer etc.).

For the students receiving Intensive Support type A (ISA) the Special Arrangements will
be discussed at the Support Advisory Group meetings.

Some students receiving Special Arrangements do not receive Educational Support in the
School.

Extraordinary Special Arrangements can also be considered but these can only be
implemented if the School can accommodate them.

All Special Arrangements are recorded in the student’s file.

A non-exhaustive list of Special Arrangements that can be applied for is enclosed in the
Procedural Document https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf
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12.1 Procedure for request of Special Arrangements from S1 up to S5

These Special Arrangements are designed to allow a student access to the curriculum.
They are not intended to compensate for lack of ability but to allow a student to achieve
his/her potential in the fairest conditions possible.

Special Arrangements can only be authorised when they are clearly related to the student’s
diagnosed physical and/or psychological need(s).

When assessing the student, the teacher uses the same standards of assessment (Chapter
IX, General Rules http://www.eursc.eu) for all students regardless if a student has a
diagnosis or if s/he receives Special Arrangements or not.

Pupils granted Special Arrangements will not have their marks increased. They will be
subject to the general assessment criteria and marking instructions. Language assessment
criteria must be in line with the assessment principles approved in the Educational Support
Policy. In all subjects other than Languages (History, Geography, Economics, Mathematics,
Biology, Chemistry, Physics, Music...) only the specific competences required will be
assessed, so language error will not penalise the student.

Special Arrangements include changed or additional conditions during the written and/or
oral examinations.

When a student would benefit from a Special Arrangement in order to compensate for a
physical or learning difficulty, teachers or parents can request this from the Deputy Director.
More than one arrangement can be applied for.

All students receiving Special Arrangements require a medical/psychological and/or
multidisciplinary report (see Annex) explaining the justification for the Special
Arrangement/s.

Each application will be treated on its own merit. The Director takes the final decision to
allow for Special Arrangements (in S1 to S5) and to define in which subjects these can be
used.

For the students receiving Intensive Support type A (ISA) these arrangements will be
discussed at the Support Advisory Group meetings.

Some students receiving Special Arrangements are not receiving Educational Support in
School.

Extraordinary Special Arrangements can also be considered but these can only be
implemented if the School can accommodate them

All Special Arrangements are recorded in the student’s file.

The generic list of Special Arrangements that can be applied for is enclosed in the Procedural
document https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf

The granting of a particular arrangement in years s1-s5 does not necessarily mean that it
will be granted in the European Baccalaureate cycle.

12.2 Special arrangements in the Baccalaureate (BAC) cycle (s6 and s7)
The requests have to comply with the following requirements:

A justifying medical / psychological / psycho-educational and/or multidisciplinary report.
This report must not be more than two years old, i.e., it must not be dated earlier than
October when in year S3 and not later than October when in year S5.

Template for the requesting of Special Arrangements for the European Baccalaureate cycle
Limited authorisation to release confidential information.

Request letter

They will have to reach the Educational Support Coordinator by the 15th of September at
the latest in the year when the pupils are in S5.

All communications must respect confidentiality. To this aim, the School must receive
permission from the legal representative of the pupil in other to handle and release
confidential information.

All requests and documents will be scanned and transmitted by the School to the Office of
the Secretary General (European Baccalaureate Unit) using a secure digital platform
appointed for this by the 30th of October.

Some special arrangements for the BAC cycle (year S6 and S7) will be granted by the School
and others will be granted by the Board of Inspectors or the Support Inspectors.

If a student comes new to the School in S5, S6 or S7 exceptions can be made by way for
special arrangements if there is a diagnosed physical and/or psychological need(s).
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Noting that a special, centrally organised, application procedure applies for all European
Schools with a deadline in [October] of the school year before the start of the BAC cycle (S5).

A student who has a medical/psychological/psycho- educational and/or multidisciplinary report
but has not received support lessons can also be eligible to apply for special arrangements.

13. Gifted and highly motivated students

In Primary School, a programme entitled ‘The sky’s the limit’ is organised during European
hours for gifted and highly motivated pupils every Monday afternoon. This is a programme
designed to challenge such pupils in areas that are of interest to them. Challenge programmes
are also offered in Maths (once a week with pupils of similar ability levels) and also in providing
an L3.

In the Secondary School, an attempt in first stage is made to provide the gifted and highly
motivated pupils special incentives within the regular lessons through differentiation. Beyond
that after school activities are provided: These pupils can take part in a ‘*Challenge Programme’
or the ‘Programme to strengthen the 8 key competences’ where they are welcomed to broaden
and deepen their competences, personality and skills. In certain cases, special measures are
taken on a case-by-case basis.
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14. Transition

14.1 Promotion and progression

Educational Support aims at enabling the pupil to reach the levels of performance/and at
developing the competences as required for all pupils. A pupil benefiting from a modified
curriculum in order to meet his/her needs will be promoted when he/she meets the expected
requirements for his/her study level as defined in the General Rules of the European Schools
and in the assessment criteria of the different subjects.

If a pupil is not promoted, he/she may progress with his class group for as long as this is
beneficial to the pupil’s social and academic development. Progression is only possible for
students who are on ISA and are following a modified programme set to their individual needs.
Progression is only possible for students who are on ISA and are following a modified
programme set to their individual needs. Being in progression means that the student has not
reached the expected level of achievement, but can still follow their class to the next level
based on emotional/social considerations and the collective professional opinion of his/her
teachers that it is in the best interest of the pupil. The decision to put a pupil on progression is
always discussed at the Support Advisory Group meeting for the pupil before the decision is
taken at class council.

Any pupil who has benefited from progression without promotion may return to a standard
curriculum and be promoted to a higher class if s/he shows that the minimum requirements
for his/her study level are met. Promotion from S5 to S6 is only possible when the pupil has
followed the full curriculum and met its requirements. All European Baccalaureate candidates
must have followed the full S6 and S7 curriculum in order to qualify for award of the European
Baccalaureate Diploma.

14.2 Repeating

At the end of a school year, the Class Council may also decide that it is in the best interest of
the child to repeat the school year just completed. Normally, the Class Council would have
received the advice for repeating from the Support Advisory Group in the case of students
under Intensive Support A. Parents whose children are at risk of repeating the year are officially
informed before the Easter holidays by letter. For further information about Class Councils and
promotion, see the https://www.eursc.eu/BasicTexts/2014-03-D-14-en-10.pdf

14.3 Transition between cycles

Close communication between the cycles is important to allow a successful transition from
Nursery to Primary and from Primary to Secondary. Confidentiality must be respected as much
as possible but shall not hinder communicating important information. Smooth transition is
also necessary for new students entering the School at any stage in the European School
System.

Nursery to Primary

Nursery teachers must notify the Educational Support Coordinator of any pupils who have
received support and/or continue to need support as they move to Primary.

Future P1 teachers should attend end-of-year SAG meetings organised for year2
Kindergarten (M2) pupils who will continue to receive Educational Support in P1.

The future P1 class/Support Teacher should attend the Class Council of M2 in June.

Primary to Secondary

The Primary Educational Support Coordinator shares all the information regarding pupils in the
different support areas with the Secondary Educational Support Coordinator.

The Secondary Educational Support Coordinator attends the P5 End of Year Advisory Groups
and P5 Class Councils. S/he meets with the School Psychologist.

The coordination of support in the Primary School arranges with assistants and support
teachers of P5 lesson observations and visits the premises of the Secondary School to discover
the environment for the most severe Intensive Support type A (ISA) cases.

The Secondary Educational Support Coordinator passes on the information relating to P5 pupils
to the Educational Advisor of S1.
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15. Tripartite Agreements with therapists (external professionals)

There might be students whose development and learning needs require special support given
by external therapists.

The provision will be organised on the basis of a Tripartite Agreement, which is a contract
established between the School, the Parents/legal representatives of the student and the
therapist (included in the list of therapists approved by the European Commission).

The role of the School is to make available a suitable room where the consultation between the
student and the professional will take place, and to organise the therapy session according to
the student’s timetable. Priority is always given to the school timetable regarding scheduling
of a tripartite service. The School will provide coordination and monitor the student’s
development.

The therapist will provide his or her services completely independently and will set the cost of
the said services freely in discussion with the pupil’s legal representatives. Specialists are paid
directly by the Parents/legal representatives who may explore reimbursement issues with the
relevant schemes they are connected with.

e All information regarding the ‘Call for expression for interest for therapists’ shows on the
website of the OSGES under the link: http://schola-europaea.eu/cei/

e The document http://schola-europaea.eu/cei/file/call3 EN.pdf clarifies the object, eligibility
criteria and procedure to follow and mentions the link to the application form http://schola-
europaea.eu/cei/register.php where the therapists fill in all their data

This application is then submitted for approval. Once approved, the therapist gets a notification
from the Webmaster stating they will appear on the lists.

The lists are updated 4 times a year. However, depending on the complexity of the application,
the validation can take some time.

16. Communication and cooperation with parents

It is a fact that, when parents are involved with their child’s education and work in partnership
with the School, their child learns and achieves more. When Educational Support is offered to
a student by the School it is vital that the Parents of the student ensure that their child attends
the Support Lesson/s. If the child misses Support Lessons without a reasonable excuse then
the Educational Support will be withdrawn and given to another student.

The operation of an effective communication system between all the parties involved in meeting
the individual learning needs of the student is essential. Promotion of parental understanding
and involvement at an induction meeting for parents at the beginning of the year and the
arrangement of formal and informal parent-teacher meetings during the year ensure that
parents are fully informed of their child’s progress. Parents also have a vital role to play in
supporting their child at home when given tasks that complement the work done in school.
When students struggle to make the expected progress, a meeting is held involving all parties
connected with the child to plan effective measures in supporting him/her.Good parental
engagement is a critical factor in enhancing outcomes for pupils with Special Educational Needs.

17. Application and enrolment

The European School Munich (ESM) is mindful that it is in a position of trust by all the
stakeholders and there is an expectation that a professional approach will be used in matters
of confidentiality. ESM has a duty of care and responsibility towards the students and is
committed to respecting their privacy and complies with the data protection regulations.
Procedure:

Parents/legal representatives register their child in School. This form they be requested via
https://esmunich.de/grundschule/kontakt/sekretariat.html or https://esmunich.de/hoehere-
schule/kontakt/sekretariat.html

The Registration Form has a separate sheet (Annex III) for inputting more information re. a
pupil’s Special Educational Needs. Parents are asked to include all relevant information about
the child and to enclose any medical/psychological/multidisciplinary reports they might have.
Once the Parents/legal representatives have filled out the Registration Form it is submitted to
the enrolment officer in the School and then the information form on Special Educational Needs
(Annex III) is forwarded to the Educational Support Coordinator along with any other
documents pertaining to the pupil.
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The Educational Support Coordinator checks the documents and informs (where applicable the
School Psychologist), the Deputy Director and on occasions the support expert for the Language
Section in question. On some occasions the Educational Support Coordinator requests
permission to talk to the responsibles of the school where the pupil is currently attending.

An internal SAG meeting is scheduled but without the Parents/legal representatives of the pupil
initially so that information can be shared and options can be discussed.

The Educational Support Coordinator shares the vital information with the Support Advisory
Group (SAG) internal team (pre-meeting) and drafts a plan of how to proceed.

This includes:

° what the perceived needs of the pupil are (see Article 4.4.3 of the Procedural Document
https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf

° the nature, type and amount of support needed

° all necessary human resources we have available to the School

° personnel/materials/time: internal and external, in particular specific expertise of teaching
staff with specific qualifications

° if there needs to be an application for a “Schulbegleiter”

° a financial statement is prepared with the help of the financial department of the School.

° if the School is unable to provide all the resources, they are sourced locally through local
organisations and therapists have the possibility to work in the School through Tripartite
Agreement which can be instated on demand.

Parents/ legal representatives are sometimes advised to explore other options if it is felt by the
internal team that there are options available in the area that are better suited to the pupil.
Advice is also given with regard such schools.

The SAG then meets with the Parents/legal representatives also in attendance. The
Parents/legal representatives are invited to bring any external therapists (who work with the
pupil) to the meeting so that all professional opinions can be considered.

The following are discussed:

° the different support structures that the School offers

° the needs of the pupil and possible Special Arrangement/s

° a possible observation period so that the School can glean more information re. the pupil
outside of what is written in reports

° the resources in the School (with particular reference to an assistant where applicable) in
light of recommendations cited in the reports sent)

° the distinction between progression and promotion which may be applicable for an inclusive
case

° other schools that offer more (where applicable) along with a recommendation to the
Parents to visit other schools so that they can compare and see what is best for their child
as that is a priority concern for the School.

° how the needs to the pupil will be addressed e.g. ILP in terms of objectives set/evaluated
and the role of all in the process along with a clear procedure re. communication between
all parties

° Qutcome and plan of action inclusive of transition from the pupil’s Kindergarten or former
school to ESM (where applicable) re. visitation.

This meeting is to ensure a fuller understanding of the pupil.

If the Parents/legal representatives agree for the pupil to come to ESM then an official ILP is
drafted and close cooperation is maintained with the Parents/legal representatives until the
situation is settled and the pupil is on a good path.

ESM endeavors to provide an inclusive environment for all its pupils. All parties want what is
in the best interest of the child. It may become apparent either prior to admission or during
the pupil’s school life that ESM is not the best option when making provision for the pupil’s
pedagogical and social integration. In exceptional cases, when the School cannot provide an
appropriate education for a student it can declare itself unable to meet the needs of the student.
In such cases, the Director takes the final decision, in consultation with the Support Inspectors,
the National Inspector, considering the discussion/outcome of the Support Advisory Group’s
meeting. In such cases, the School assists the Parents as far as possible with the transition
process and the School Psychologist is also part of this process.
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18. Discontinuation of studies of pupils with special educational needs

The European Schools are committed to providing Inclusive Education, considering the best
educational response to the pupils’ needs and abilities. This responsibility encompasses
assuring general accessibility, including for pupils with special needs and/or disabilities; the
provision of reasonable accommodation to the pupils’ needs and ensuring a smooth and
effective transition to other educational paths, when appropriated. There may be occasions
where, despite the School “s best efforts, the School may not be able to provide reasonable
accommodation to respond to the pupil’s needs. This may become apparent either before
admission or during the child’s schooling.

Before declaring that the School is unable to meet the child’s special educational needs, the
Director will ensure that all efforts possible are made to accept the child at the ESM in line with
the School’s Educational Support Guidelines and the relevant documents of the European
School system governing Educational Support. The decision follows a strict procedure and
different steps, to which intermediation and appeal provisions apply.

1. Collecting the documentation concerning the student
Who? Educational Support Coordinator
Procedure Based on the available documents the Educational Support Coordinator will
review the special educational needs of the child.
The following documents form the basis for this review:
- the medical / psychological/ psycho-educational and/or multi-disciplinary
report,
- the ISA
- the ILP
- the school/ progress reports
- the minutes of the SAG meetings
- the reports of external experts and those from professionals working under
a Tripartite Agreement
- any other relevant documentation.

2. Writing and discussing an internal report
Who? Educational Support Coordinator, Support Advisory Group (SAG)
Procedure

First step: The Educational Support Coordinator examine the
documentation and write a detailed report containing

a) a summary of the pupil’s history. This report shall give due
consideration to the findings of the a medical/ psychological/ psycho-
educational and/or multidisciplinary report.

b) a clear distinction of support measures which

- the School could provide through its own staff or through local Support
services, therapists/external experts

- the School is unable to provide through its own staff or through local
Support services, therapists/external experts. In case of the latter, all
reasons will be explained in the report.

c) an analysis of causes and reasons why the School might have to
declare itself unable to meet the child’s needs.

If possible, the report will present alternative options for future schooling of
the child in the host country. This will be done in consultation and
collaboration with the external experts, when possible, responsible for
writing the medical / psychological/ psycho-educational and/or multi-
disciplinary report.

Second step: the SAG discusses the report written by the
Educational Support Coordinator

- The Director will convene a meeting of the SAG to be chaired by the
Director or his/her delegate to which the Parents (who may be accompanied
by external experts) will be invited.

18



- The Educational Support Coordinator will present her/his preliminary
report.

The SAG will thoroughly discuss the situation described in the report,
examine the special educational needs, the current and potential future
Support measures, the current and potential future resources, the options
for alternative schooling, considering above all what will be in the best
interest of the child.

The discussion should lead to a proposal regarding the continuation or
discontinuation of the studies of the child at the School.

In the latter case, the proposal will be accompanied if possible by some
recommendations on alternative schools. This will be done in consultation
and collaboration with the external experts, when possible, responsible for
writing the medical / psychological/ psycho-educational and/or multi-
disciplinary reports.

3. Taking the decision

Who? Director, Educational Support Inspector, National Inspector

Procedure

Based on the opinion of the SAG, the Support Inspector and the National
Inspector, the Director may

- declare the School unable to meet the child’s needs, duly justifying the
reasons on the basis of all documentable evidence submitted,

- declare that the School is able to partly meet the child’s needs but inform
the Parents that there might be better solutions available in the education
system of the host country and provide the Parents with relevant
information concerning the advantages of the latter,

- decide on the continuation of the enrolment of the child and start the
relevant procedure in order to renew and possibly modify the ISA and the
ILP.

4.Communication of the decision

Who? Director, Educational Support Inspector, legal representatives of the

student

Procedure

Based on the opinion of the SAG, the Support Inspector and the National
Inspector, the Director may

- declare the School unable to meet the child’s needs, duly justifying the
reasons on the basis of all documentable evidence submitted,

- declare that the School is able to partly meet the child’s needs but inform
the Parents that there might be better solutions available in the education
system of the host country and provide the Parents with relevant
information concerning the advantages of the latter,

- decide on the continuation of the enrolment of the child and start the
relevant procedure in order to renew and possibly modify the ISA and the
ILP.

The ESM provides comprehensive documentation for each case:

the type of support needed,

a summary of all actions and measures taken,

the reasons for the declaration of the School being unable to continue to meet the child’s
needs,

the procedural steps taken by the Director,

whether the Parents agreed with the decision of the Director or stating their reasons if not,
the decision deviated from the independent opinion of external experts as laid down in
medical/ psychological/ psycho-educational/ multi-disciplinary report(s) and/or additional
reports submitted for consideration.
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19. Reorientation — Transition to other schools

It is important to be aware that the European Schools are mainstream education
establishments. However, the ESM aims at being as inclusive as possible within the limits of
the regulations and the available resources and expertise. In the event that the School is not
prepared to meet the educational needs of a pupil at a given moment, an open a frank dialogue
with the Parents is seeked to help them to explore different possibilities of school reorientation.
To this end, the Educational Support Coordinator contacts with local, regional or national
Community Services.

20. Appeals

Any decision made by the School is subject to appeal.
An appeal may be lodged with the Secretary-General of the European Schools within fifteen
calendar days of notification of the decision.

21. Teaching Plans/Reviews

Teaching plans take the form of Group Learning Plans (GLP) or Individual Learning Plans (ILP).
They contain targets which are often few in number but they inform the priority learning needs
of the pupil and they are directly linked to suitable interventions. The targets are based on
evidence collected through formal and informal assessment approaches. Parents are included
in the discussion of setting targets and reviewing progress. The views of the pupil are also
considered through their direct involvement in the discussion or by gathering their views in
advance of the review process. Targets are relevant, realistic and meaningful and they draw
from the strengths and interests of the pupil. They are measurable and observable. They
challenge and build on existing knowledge and address pupil’s holistic needs.

The Plans are reviewed biannually and they are a record of the progress. This evaluation is
performed through teacher designed tasks, checklists, samples of work and observation. The
outcome leads to adjustments of the teaching plans. Reviews include: measures of attainment,
communication, independence, attendance, social inclusion and well-being.

22. Individual Learning Plan (ILP)

The Individual Learning Plan (ILP) sets out the objectives in a particular subject for a particular
student and also sets out the methods, objectives and criteria that will be used to implement
support and evaluate the student’s progress. The ILP takes into consideration the
medical/psychological/psycho- educational and/or multidisciplinary report when this is
available.

For students who continue with Educational Support from one year to the next, the Support
Teacher will consult the previous year’s ILP, consult the minutes of the previous year’s SAG
meeting (in the case of ISA students), discuss the student’s needs with the class/subject
teachers as appropriate and then the Support Teacher will draw up an ILP for the subject he
or she is teaching. In the Nursery and Primary cycle, the class teacher is actively involved in
the drawing up of the ILP.

All documents are kept by the Educational Support Coordinator coordinator. Once the ILPs are
completed, the Educational Support Coordinator draws up the Intensive Support Agreement
for students receiving Intensive Support. The Intensive Support Agreement will be signed by
the Parents and the Director of the ESM. Students receiving Moderate and General Support will
also have an ILP or a GLP as the case may be.
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23. Key actors involved in Educational Support

Class/Subject teacher is

Management the reference person for
team the student/parents. They
is responsible for work in close collaboration
evaluating with the support teacher
educational in setting tangible targets

in the Learning Plan. They
adapt their teaching

approaches/methodologies
to facilitate the meaningful
inclusion of students with
special educational needs.

support on an
ongoing basis.

The Care Team
Deputy Director
School Psychologist

Educational Support

Support teacher is in
regular contact with the
class teacher and the

'(Izﬁorgmfl_tgtrEAM/ Student Parents. S/he is
e . .
le f
Educational Advisors at the respﬁggzlbnsorﬂzo\?f;tgmg
centre of progress, review targets.
the S/he also works closely
Educational Support with the Educational
Coordinator process Support Coordinator.

has an administrative and
pedagogical role. S/he is
responsible for drafting
and reviewing guidelines
and for implementing
policy on educational
support. S/he advises on
pedagogical strategies
and is in regular contact
with parents. S/he
collaborates with the Care
Team. S/he stores all
important information
confidentiallv.

Therapists
are invited for their
professional opinion
at SAG meetings.
Some also work in
the School as part of
the Tripartite
Agreements.

Parents

play a vital role in
supporting their child.
They are regularly in

contact with the
class/support teachers
working through the
targets set out in the

pupil’s Learning

Plans.

The pedagogical
secretary
schedules meetings,
prepares contracts
and supports the
work of the
Educational Support
Coordinator.
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24. Support Advisory Group (SAG)

The main functions of the SAG are:

e To meet officially once a year to evaluate, initiate, renew, or terminate the Intensive
Support Agreement (for Intensive Support A students).

e When deemed necessary, a meeting of the Support Advisory Group, in either plenary or
restricted session, may be held at any point during the school year to discuss the student’s
progress, to evaluate the Support and/or amend the Intensive Support Agreement, with
consideration given to the a medical/psychological/psycho- educational and/or
multidisciplinary report expert assessment or report. This is usually organised by the
Educational Support Coordinator in consultation with the Deputy Director and/or the
Director (his or her delegate), or the parents/legal representatives of the student.

e The School issues invitations to all the parties involved, outlining those that will be present
at the meetings, their respective roles and the agenda for each meeting.

e Parents/legal representatives are encouraged to invite external experts who are working
with the student in an educational context outside the School (or within the School on the
Tripartite Agreement, see chapter 15).

e The Support Advisory Group meeting is chaired by the Deputy Director or his/her delegate

e The Support Inspector may be present at some of the meetings.

e The School Psychologist and/or the Educational Advisor may be present, depending on the
student’s needs.

e A multidisciplinary approach is applied with the student’s parents/legal representatives and
both internal and external experts present to discuss the student and their progress. All
parties are invited to contribute.

e The student’s individual learning needs and objectives are discussed, along with the
Educational Support measures and Special Arrangements that may be needed, including
Tripartite Agreements and a Support Assistant if necessary. The recommendations of the
SAG, will form the basis for the Intensive Support Agreement between the Director and
the parents/legal representatives.

e Minutes are taken at the meetings and distributed to all members of the SAG

During the Support Advisory Group meeting

The Support Advisory Group, chaired by the respective Deputy Director or the Educational

Support Coordinator:

e analyses the grounds of the application for Intensive Educational Support, on the basis of
the expert reports and on the case history;

e based on the multi-disciplinary report, formulates Special Arrangements to meet the
pupil “s Special Educational Needs (arrangements concerning special equipment, teaching
material, individual support);

e reaches one of the following conclusions:

- General/ Moderate Support is the most suitable form of provision
- the case is one where Intensive Support is needed
- the School cannot meet the Special Educational Needs of the child.

Once the category of support is decided upon (G, M or ISA or ISB), then the general aims
and objectives are decided upon. These will form the fundamental part of the ILP.
The Educational Support Coordinator or her secretarial assistant takes the minutes.

After the meeting:

In some cases, the Intensive Support Agreement can already be signed at the end of the
meeting. In other cases, the Educational Support Coordinator includes the information and
conclusions of the meeting in the Intensive Support Agreement and the Parents/ legal
representatives are invited to sign it at a later date. Parents receive for signature the draft
Intensive Support Agreement. A copy of the signed Intensive Support Agreement will be sent
to the Parents.

The minutes of the SAG meeting are distributed to all attendees.

The SAG is organised at the end of the school year, to discuss the overall progress of the
student (also at the beginning of the year for all new S1 Intensive Support students). During
this meeting, all parties communicate their view on the student’s situation and progress, the
end-of-year transition, and the estimated Support needs for the next school year. The
conclusions generally include advice for the Class Council on promotion, progression, or
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repeating the year. They also state the estimated Support to be put in place as of September
(in School and outside) taking into consideration any medical/ psychological/ psycho-
educational and/or multidisciplinary reports provided to the School.

25. The Support Teams

The Support Teams (see Annex 1,2) at the ESM are in charge for Nursery and Primary cycle
and the Secondary cycle and allow for the exchange of relevant information in a confidential
way to inform the key people in the ESM and divide tasks.

Each member is frequently in contact with the class teachers, Support Teachers, L2 teachers,
as well as the SEN assistants, parents, assistance services, and the external specialists at the
ESM, depending on his/her function. Staff members are encouraged to contact the Support
Teams if they have a concern or question about a pupil.

The purpose of the meetings of the Support Teams is to consider the behavior and needs of
pupils requiring special attention, and to respond to them in the most appropriate way.

26. Confidentiality

ESM will spare no effort to put in place all the necessary measures to ensure the confidentiality
of information shared by the families, pupils or external specialists in compliance with the
General Data Protection Regulations (GDPR)

https://esmunich.de/fileadmin/Website/Downloads/Allgemein/Privacy Statement ESM Gene

ral.pdf
https://esmunich.de/en/metanavigation/standard/privacy-policy.html

The School reserves the lawful right to contact competent external institutions (i.e. Youth
Protection Service, etc.) in the event that the confidential information provided raised serious
health, safety or security concerns regarding its pupils.

27. Useful links/ references

Website of the European School Munich (https://esmunich.de/home.html)
Website European Schools https://www.eursc.eu/de:

Policy on the Provision of Educational Support in the European Schools
(https://www.eursc.eu/Documents/2012-05-D-14-en-10.pdf)

Provision of Educational Support in the European Schools - Procedural document
https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf

General Rules of the European Schools (https://www.eursc.eu/BasicTexts/2014-03-D-14-en-
10.pdf)

28. Annexes

Composition of the Support Teams

Composition of the Support Advisory Group

Roles of:

a) Educational Support Coordinator

b) Support Teachers

c) SEN Assistants

d) Therapists

Criteria for the medical / psychological / psycho-pedagogical / multidisciplinary report
Model template of Intensive Support Agreement

Model template for Individual Learning Plan for Moderate Support
Model template for Individual Learning Plan for Intensive Support
Model template Support Advisory Group meeting
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ANNEX 1

The Support Teams

Nursery and Primary cycle

Deputy Director

Alexia
GIANNAKOPOULOU

MUN-DEPUTY-DIRECTOR-
NURSERY-AND-PRIMARY-
CYCLE@eursc.eu

Assistant to the Deputy
Director

Flemming STIE

MUN-ASSISTANT-DEPUTY-
DIRECTOR-NURSERY-AND-
PRIMARY-CYCLE@eursc.eu

Educational Support
Coordinator

Vinciane HORNUNG

vinciane.hornung@teacher.eursc.eu

School Psychologist

Silva SEGERER

Sylvia.segerer@eursc.eu

Secondary cycle

Deputy Director

Martin DUGGEN

MUN-DEPUTY-DIRECTOR-
SECONDARY-
CYCLE@eursc.eu

Head Educational Advisor

Vaclav SALVET

Vaclav.salvet@eursc.eu

Educational Support Coordinator

Evelien DE MOES

evelien-jose.de-
moes@teacher.eursc.eu

School Psychologist

Sylvia SEGERER

Sylvia.segerer@eursc.eu

Européische Schule Minchen
Elise-Aulinger-Str.21
81739 Miinchen

Telefon: +49 (0) 89-62816-0
Fax: +49 (0) 89-62816-444
Website: www.esmunich.de

Offentliche Verkehrsmittel:
U-Bahn-Linie 5
Therese-Giehse-Allee
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ANNEX 2

Composition of the Support Advisory Group (SAG)

Support Advisory Group

Nursery and Primary | Secondary

Chair: Director or his/her delegate

Where appropriate the School mays request assistance of the Support Inspector for
Nursery and Primary cycle or of the Inspector of the pupil’s nationality or of the Inspector
of the School’s host country

Teachers Teachers
e Class teacher e Class teacher
e Other teacher involved (where e Teacher of the subjects concerned (where
appropriate) appropriate)
e L1 teacher e L1 teacher
e Support Teacher e Support Teacher
e Educational Support Coordinator e Educational Support Coordinator
e Educational Advisor (where appropriate)

Specialists
e School Psychologist (if necessary)
¢ Other specialists (if necessary)

The parents/legal representatives of the pupil concerned, who may be accompanied by a
qualified specialist.

Liaison between two teaching levels: Liaison between two teaching levels:
e The Primary teacher, where appropriate, e The Primary teacher, where appropriate,
to liaise when the child moves up to the to liaise when the child moves up to S1
Primary

¢ One or more Secondary teacher(s), where
appropriate, to liaise when the pupil moves
up to Secondary




ANNEX 3
a) The Educational Support Coordinator

The Director/Deputy Director will appoint one or more Educational Support Coordinators. The
purpose of coordination in the School is to organise and implement the educational Support
Policy successfully and efficiently. Such coordination will include:

- assisting the Director/Deputy Director in providing educational Support;

- liaising on educational Support between cycles;

- harmonising educational Support provision within and across language sections;

- identifying needs for in-service training in the educational Support area;

- playing an active part in organising educational Support and in-service training;

- compiling Support data;

- keeping a record of all students receiving General, Moderate or Intensive Support;

- keeping and storing confidential documents, GLPs and ILPs in line with the General Data
Protection Regulation;

- recommending, in consultation with other professionals, working with the student(s) when
there is no further need for educational Support;

- acting as a contact point for parents, students, staff and, if necessary, other experts and
informing them of students’ educational needs;

- contributing to harmonisation of educational Support within the ES system.

In the Nursery and Primary cycle, the Educational Support Coordinator is supported by
Section Support Leaders. Each of the seven language sections in the Primary has a Section
Support Leader (SSL). The role of the SSL is to communicate with stakeholders in the
section, to liaise with the Educational Support Coordinator.

b) Support teachers

Seconded teachers (class teachers and subject teachers) who offer Support lessons will be
expected to have proper qualifications for the cycle and/or subject which they are teaching,
recognised by the appointing country. The person will have additional qualifications,
experience or aptitude for teaching students with diverse needs.

Locally recruited teachers will have the proper qualifications expected for the cycle and/or
subject which they are teaching. The diplomas and certificates will be sent to the National
Inspector for approval. The person will preferably have additional qualifications, experience,
or aptitude for teaching students with diverse needs. The Support teacher:

- will use appropriate differentiated teaching methods;

- will undertake detailed observation and assessment;

- will decide on the most appropriate teaching strategies for the student, in consultation with
the class or subject teacher and any other professionals working with the student;

- will write a GLP for the group receiving General Support and an ILP for each student in
cooperation with the class/subject teacher 2012-05-D-15-en-11 12;

- will liaise and cooperate with class or subject teachers and the other members of the team
during the learning process;

- will evaluate the student’s progress;

- will keep records of achievement in order to have accessible information when needed;

- will liaise with parents about the student’s progress and needs.

c) SEN Assistants
Support assistants have an important role in supporting students and in the work done by the
teachers. The assistant’s role includes good communication skills, flexibility, patience, self-
initiative and discretion. If, for some reason, an assistant is not present, the student will be
integrated into the class.
The role and responsibilities of support assistants are specified in the job description of a SEN
Assistant document (2011-07-D-1 / Annex III to document 2011- 01-D-57). The job
description includes:
- Adhering to the policies and procedures of the European School;
- Working in a team and maintain a cooperative and respectful relationship with team

members;

- Maintaining confidentiality in working;



- Participating in the different activities contributing to the student’s general education;

- Participating in meetings organised by the Management or their delegates;

- Participating in school visits and trips when requested to do so by the Management;

- Participating, with the teachers, in parents’ evenings and information meetings;

- Participating in training days;

- Participating in in-service training courses;

- Assisting the teachers in planning, preparing and assisting the SEN student during
his/her classroom activities;

- Prepare the room, and maintain a clean environment;

- Providing practical assistance with record-keeping of the SEN student’s work;

- Participating in supervision during recreation periods;

- Supervising and assisting with a group’s activity, after having received the teacher’s
instructions;

- Monitor the SEN student’s work and help him/her, if heed be, by providing additional
explanations;

- Preparing teaching equipment and material for the SEN student;

- Promoting the SEN student’s good behaviour by using positive discipline techniques;

- Observing the SEN student’s behaviour and development and communicating the
observations made to the teachers;

- Accompanying the SEN student and putting him/her on the bus and collecting him/her
when s/he gets off the bus;
Helping the SEN student to move from place to place in the School, particularly on arrival
and on departure and whenever the need arises,
Helping the SEN student with his/her clothes on arrival, departure, and whenever the
need arises;

- Participating in the practicalities of ensuring that the SEN student eats and drinks during
the morning and afternoon breaks and at lunch time;

- Helping the SEN student to eat his/her meals;

- Taking the SEN student to the lavatory and supervising his/her rest, when necessary or
scheduled;

d) Therapists

There might be students whose development and learning needs require special Support
given by paramedical auxiliary staff (essentially speech and physical therapists). The
provision will be organised on the basis of a Tripartite Agreement.

The School’s role is to make a suitable room available to the student and to the professional
whose services are used, to agree on a timetable, to take account of class activities and to
provide coordination and monitor student’s development through meetings of the Support
Advisory Group. Paramedical auxiliary staff provides services and is paid directly by parents.



ANNEX 4

Criteria for the medical/ psychological/ psycho-pedagogical/
multidisciplinary report
https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf (4.4.2)

e It should be legible, written on letterhead, dated and signed;

e Specify the title, name and professional references of the expert (s) who conducted
the assessment and diagnosed the student;

e Through the medical / psychological / psycho-pedagogical or multidisciplinary report,
clearly specify the nature of the student's medical and / or psychological disorders, his
or her needs and the tests or techniques used to make a diagnosis;

e The report for learning disabilities should describe the student's strengths and
difficulties (cognitive assessment) and their impact on learning (evidence-based
education) as well as the tests and techniques used to make a diagnosis.

e The report for medical / psychological problems must specify the student's medical /
psychological needs and their impact on learning (evidence-based education):

e All reports need a summary or conclusion and should include indications of the
necessary adjustments and, where appropriate, teaching / learning recommendations
to be provided to the School;

e The file must be regularly updated and must not be more than two years old. In the
case of permanent and stable disability and with the agreement of the Support
Advisory Group, regular updates can be made without re-testing;

e In the event of a request for special provisions for the European Baccalaureate, a fully
updated medical / psychological / psycho-pedagogical and / or multidisciplinary report
is required. The file must not be older than two years, i.e. should not be dated earlier
than October in S3 and not later than October in S5.

e In exceptional, unpredictable, and duly documented circumstances (critical illness,
accident, new registrations, etc.) and only in these cases, the request for special
provisions may be made after the expiration of the period specified above. The
application must be accompanied by a complete file specifying the grounds on which it
is based;

e To avoid any risk of conflict of interest, the expert who evaluates a student cannot be
a member of the staff of the European Schools or a family member of the student;

e Accompany the report with an English, French or German translation if the original is
not written in one of the lingua franca.


https://www.eursc.eu/Documents/2012-05-D-15-en-12.pdf

ANNEX 5

Model template of Intensive Support Agreement

=
LS HSILAC ORGFAEA

EUROPEAN SCHOOL MUNICH

INTENSIVE SUPPORT AGREEMENT

Agreement has hereby been reached between

European School Munich
and
........................................... parent/ legal representative
........................................... parent/ legal representative
Having regard to Articles 1-7 of this Agreement
Having regards to the General Rules of the European Schools

Having regard to the Policy on the Provision of Educational Support in the
European Schools

On the provision of Intensive Educational Support
Pupil in year___of OO Nursery O Primary [ Secondary cycle,
......... language section

for the period between.................. and..............

A new fact or a fact unknown at the time of stipulation may lead to revision of
this Agreement.

In Munich, Date:................. :

Director (Anton Hrovath): .......cccooiiiiiiii s .

Parent/legal representative..........ccccoceiviiiiiiie e, .



Articles of this Agreement:

Article 1: Pursuant to the decisions of the Board of Governors of the European Schools adopted
on 3, 4 and 5 December 2012 on the provision of educational support in the European Schools,
in accordance with the implementing rules for the admission of pupils with special needs into
Intensive Support, the purpose of this Agreement is to define the responsibilities of the
contracting parties, the conditions in which the admission into Intensive Support can take place
and the Individual Learning Plan to be foreseen.

Intensive support is provided for pupils with special educational needs: learning, emotional,
behavioural or physical needs. Whenever the intervention of an external therapist is needed
(essentially speech therapists and psychomotor therapists), the provision is organised on the
basis of a Tripartite Agreement between the School, the Parents/guardians and the therapist.

Article 2: With a view to a pupil’s admission into Intensive Support, the contracting parties
hereby undertake to supply all the information required for proper definition of his/her special
needs and of the special measures to be arranged.

Pupils with special needs will be admitted to the European School and will receive Intensive
Support, provided that their special educational needs allow them to follow a mainstream or
specially adapted course of study. The School may declare itself incompetent to admit a pupil
whose special educational needs are such that it is unable to offer the support required. In that
case, the School may refuse admission or continuation of integration into a mainstream school
environment.

Article 3: This Agreement determines the type of admission (full or partial) and the Support
planned, which may be provided in class or outside class in collective form to small groups of
pupils with similar needs or in individual form.

It provides for a certificate, mentioning the subjects where assessment is normal and those
subject to appropriate certification.

Article 4: A clause may be added to this Agreement to extend its scope to other aspects of the
admission/integration of the pupil concerned, with the explicit agreement of the contracting
parties. The Agreement is individual and outcomes will be evaluated and reviewed at the end of
the school year or at the end of the period during which the support has been provided. It will be
used as a basis for the criteria and the decision on progression and certification at the end of the
school year.

Article 5: This Agreement includes the individual learning plan of the pupil in question. The
proposal will be drawn up in detail by the teaching and supervisory team of the class concerned.

Article 6: Under this Agreement, the pupil’s admission/integration into the school will normally
be for the whole of the school year. It must therefore be drawn up at the time of admission, after
a possible observation period. If necessary, the Agreement may be adapted during the school
year on a proposal from the Support Advisory Group.

Article 7: If an application for admission into Intensive Support is rejected, an appeal may be
lodged with the Secretary-General of the European Schools within fifteen calendar days of
notification of the decision.

The Secretary-General must take a decision within one month of the date of reception of the
appeal.

In the event of disagreement with the decision of the Secretary-General, a contentious appeal
may be lodged with the Complaints Board, subject to the conditions laid down in Chapter XI of
the General Rules of the European Schools.



ANNEX 6

Model template for Individual Learning Plan for Moderate Support

Individual Learning Plan Moderate Support

Name:

Course:

Subject:

Date:

Subject teacher:

Support teacher:

Objectives of support:

Methods/strategies
Assessment:
Support teacher
Class teacher
Copy to: Educational Support

Coordinator

Européische Schule Minchen
Elise-Aulinger-Str.21
81739 Miinchen

Telefon: +49 (0) 89-62816-0 Offentliche Verkehrsmittel:
Fax: +49 (0) 89-62816-444 U-Bahn-Linie 5
Website: www.esmunich.de Therese-Giehse-Allee


http://www.esmunich.de/

CONFIDENTIAL

ANNEX 7

Model template for Individual Learning Plan for Intensive Support

Pupil
Name Home
address
Date of birth Nationality

Date of entry to

Section and

the school class
Parent's name Parent's
name
Home address Home
address
Telephone Telephone
number number

Email address

Email address

Language history

Languages

spoken at

home

Dominant
language

Second
language

Section
language

Additional
information




Diagnosis:

Date of last medical/ psychological and/or multi-disciplinary report:

School history
(schools attended, repeating a year etc.)
1.

Medical needs
(for allergies, diabetes etc.)
Asthma allergy

Actual Intervention
by specialists

IN
SCHOOL
OUTSDE
SCHOOL

TIME
ALLOCATED

Aim of the Intervention

[ ] Speech/language

[ ] Motor skills

[IPhysical

[lOccupational

[ ] Counselling

[IPsychologist

o g o g o) g o
o g o g o) g o

[ ] Medical treatments,
doctors

[ ]JOother

[]
[]




Description of the pupil’s special needs:
Parent:

Teacher:

Strengths (academic, social/ emotional/ personality/ extra-curricular)

Parent:

Teacher:

Challenges (weaknesses, difficulties)
Parent:

Teacher:

Pupil’s interests and learning styles

Parents:

Teacher:




Adaptations

The following adaptations are used:

Curriculum adaptations:

[ ] individual subject objectives:

[] subjects not taken:

[] Timetable changes:

[ ] Adapted content expectations for assessment:

[ ] Other:




SUPPORT

The planning pages accompanying this document will be written in September/ October 2015 and then given to you

to be signed.

Objectives of support Persons Methods Assessment Progress

(Specify what aspect(s) of the izl (What methods are used to | (What tools are used to | Needs more practice (NMP)

. . X X e S
subject/learning area is/are being reach the objectives?) assess progress?) Nearly achieved (NA)
targeted?)
Achieved (A)

1.. Date Date NA Date A
NMP / /
!/ /

2. Date Date NA Date A
NMP / /
/]

3, Date Date NA Date A
NMP / /
!/

4. Date Date NA Date A
NMP / /
/!

Européische Schule Miinchen
Elise-Aulinger-Str.21
81739 Minchen

Telefon: +49 (0) 89-62816-0

Fax: +49 (0) 89-62816-444 U-Bahn-Linie 5
Website: www.esmunich.de Therese-Giehse-Allee

Offentliche Verkehrsmittel:
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Name of pupil:
Individual Learning Plan is written by:

School report

[ ] Carnet Scolaire

[ ] alternative report
Signatures:

Special Arrangements:

Document discussed with the pupil by the support teacher [

Class Teacher

Support Teacher

Parents/Legal rep.

Support Coordinator

Deputy Director

Date

Decision of meeting:




ANNEX 8

SUPPORT ADVISORY GROUP MEETING

Date of Advisory Group meeting:

Persons in attendance:

Position

Name

Signature

Parent/legal
representative

Parent/legal
representative

Director or his/her

delegate

Support coordinator

Class teacher

Support teacher

Teacher L2

Européische Schule Minchen
Elise-Aulinger-Str.21
81739 Miinchen

Telefon: +49 (0) 89-62816-0
Fax: +49 (0) 89-62816-444
Website: www.esmunich.de

Offentliche Verkehrsmittel:
U-Bahn-Linie 5
Therese-Giehse-Allee



http://www.esmunich.de/

